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What about my Professional Development:

- CELTA
- DELTA
- Education for the qualification of English at 

Primary School – PH St. Gallen
- Master in Professional Development for 

Language Education Nile/Chichester University
- Teaching secondary students (all levels) for 21 

years in Canton St. Gallen
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Content of this Lecture

1. Setting the research question.
2. Explaining the research process
3. Setting the principles of the material
4. Maintaining motivation levels in a teenage classroom.
5. Showing some pillars of the Student’s Book
6. Seeing evaluation results of the research
7. Asking questions
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What Questions led me to the actual Research Question:

1. What do teenage learners lose interest and lack motivation?

2. How can we raise their motivation level?

- teacher performance (respect, tolerance)
- teacher education (language level, up-to-date teaching methodology, professional training)
- learning environment (school, classroom management, class members and relationships                              

within class, available technical resources, books and other materials)
- learner (motivation, interests, needs, future language use)

3. What aspects of learning can be measured or can I single out to research?

- teaching: be aware of teacher roles, establish a learning atmosphere in the classroom, pay                                   
         attention to the learners and their needs and provide appropriate materials

- learning or learner: motivation, interests, attitude to learning, grades.
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- Perry (2009:1-2) states: ‘The challenges they 
[teenagers] experience themselves and present for 
those around them can get a lot harder to sort out.’
 

- Lewis (2007:3) writes that ‘they [teenage learners] 
are labelled as difficult, moody, restless, 
intransigent, undisciplined….’ 
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- Lewis (2007:3) further writes: ‘yet, as some second 
language acquisition research shows, they are also at an 
ideal age to learn things including languages.’ 

- Furthermore, there is the natural instinct so typical of adolescents 
to experience life and, to learn, and the irrepressible energy and 
hunger for life that is so typical of young people.
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Furthermore:

-   Dörnyei and Ushioda (2011), that motivation is a key feature in successful learning
    and can be influenced by a number of different factors.

- Lewis (2007:5) describes that ‘can make working with them [teenagers] so enriching’.

- Lewis (2007:3): ‘if we regard teenagers as a golden opportunity rather than as a 
noxious problem, then we can tap into the abundant energy, curiosity, and critical 
awareness which this age group displays.’ 

- Lewis (2007:3) emphasizes ‘… one of the keys to accessing this energy (see above) 
and to enlisting the co-operation of teenagers is respect and tolerance for them’.

- Puchta and Schratz (1993:4,) conclude: ‘By doing so (including teenager in the choice 
of topics) you can, by degrees, bring apathetic and unruly students into full and 
willing participation in classroom learning.’ 
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Research Questions: 

The specific focus for the materials designed in the study will be how teaching and learning materials impact on the learners’ 

motivation. In the light of relevant literature as well as relevant experience I aim: 

• to examine the learning needs of the target learners in relation to their motivation.

• to provide a rationale for the design of teaching and learning materials that seek to address the needs identified.

∙   to investigate the following research questions:

1. What are the prevalent types of motivation and learning needs in relation to motivation of 

the learners chosen for this study?

2. To what extent do the materials designed for this study address the learning needs identified? 
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A research into the impact on learner motivation of 
designing and delivering tailored teaching and learning 
materials for A2 level 9th grade EFL students in Eastern 

Switzerland.
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Different Stages of my Dissertation

- Gathering information from participants, their parents (as the participants are minors), as 
well as the school principal and the president of the school board.

- Collection and signature of content parents’ forms. 
- The assent form has to be handed out to the learners that they can sign. 
- Obtaining consent from the school president.
- Identifying learning needs – leading to the design of teaching and learning materials
- Measuring effectiveness – teach materials and collect data to measure effectiveness 

using questionnaires, interviews and observation by a fellow teacher
- Analysing of research data – leading to suggestions for further actions 
- Debriefing – information for the participants about where the data is stored and where 

they can obtain information about the research and the data collection. 

 

. 
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Needs Analysis Process

1. The questionnaire was divided into different sections. The form served as an instrument to gauge 

the learners’ needs.

2. The structured interview had previously defined questions; however, there was space for other 

possible questions or deviations from the given frame to respond to individual questions or answers. 

3. The posters were designed by groups of 2-3 learners and based on pre-defined questions which 

were handed out before the design process. 
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One major decision based on the need’s analysis process, was the one to apply a communicative approach (Finocchiaro and 
Brumfit (1983:91-93) :

1. Meaning is paramount.
2. Language learning is learning to communicate.
3. Drilling may occur, but peripherally.
4. Any device that helps the learners is accepted.
5. Attempts to communicate may be encouraged from the very beginning.
6. Judicious use of native language is accepted where feasible.
7. The target linguistic system will be learnt best through the process of struggling to 

communicate.
8. Communicative competences are the desired goal.
9. Linguistic variation is a central concept in materials and methodology.

10. Teachers help learners in any way that motivates them to work with the language.
11. Students are expected to interact with other people, either in the flesh, through pair and 

group work, or in their writings.
12. Intrinsic motivation will spring from an interest in what is being communicated by the 

language.
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Dörnyei (2009) explains the development of CLT to the PCA and lists these seven principles:

1. the personal significance principle
2. the controlled practice principle
3. the declarative input principle
4. the focus-on-form principle
5. the formulaic language principle
6. the language exposure principle
7. the focused interaction principle
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Maintaining motivation levels in a teenage classroom is a constant struggle for teachers at this level.

Dörnyei (2001:71-109) talks about maintaining the motivation level and lists the following principles These principles 
helped to the following decisions in regards to the material writing:

1. making learning stimulating and enjoyable – include role plays, partner work, music and games

2. presenting tasks in a motivating way – a lot of partner work, music and games

3. setting specific learner goals – set clear tasks and give a clear description of the tasks

4. protecting the learners’ self-esteem and increasing their self-confidence – provide situations in which learners can 

apply the language in free tasks, feedback culture (positive  one)

5. allowing learners to maintain a positive social image – scaffold as much or less as is need 

6. promotional cooperation among the learners – Laura a teenager guides the learners through the material

7. creating learner autonomy – provide tasks in ‘real-life situations and presumably future use of language

8. promoting self-motivating learner strategies – learners can decide themselves to listen while reading

have a table where the learners take note of their progress (lyrics training),
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My Materials consist of:

- Student’s Book 

- Teacher’s Notes 

- ABC travelling game
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Examples of Main Principles applied in the Material:

1. role plays, partner work, music and games
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2. a lot of partner work, music and games
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3. set clear tasks and give a clear description of the tasks
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4. provide situations in which learners can apply the language in free tasks, feedback culture (positive  one)
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5. scaffold as much or less as is need
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6. Laura a teenager guides the learners through the material
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7. provide tasks in ‘real-life situations and presumably future use of language
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8. learners can decide themselves to listen while reading have a table where the 
learners take note of their progress (lyrics training)
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As I want to apply a systematic or structured (action research)AR, I designed forms for all the different actors 

to answer questions. Burns (2010:2) writes: ‘Observation sheets collect data which can be treated quantitatively and 

summarised in numerical form.’  Furthermore, I followed the suggestion of Allwright (1993, cited in Burns, 2010:18)

 and chose the following instruments for the research: 

1. Diaries

2. Interviews: An interview will be conducted after Units 2, 4 and 6 to find out which exercises were motivational

 for the learners and what could be done to increase their motivational level. A form was designed to guarantee

 reliability as all the learners answer the same questions and then the answers are comparable. 

3. Teacher-observation: A fellow-teacher will observe lessons in Units 1, 3 and 5. 

4. Teacher’s field notes (diary): To complete the picture, I decided to take notes during or shortly after the lessons. 
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Results from the Evaluation of the Different 
Measures:

1. Diaries (Units 1, 3 and 5)
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2. Interviews (Units 2, 4 and 6)
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Summary of all Action Research 
Results:
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Conclusion based on this Action Research:

• My teenagers took this research really seriously and provided clear, reflective and thoughtful 
comments about the materials as well as their own learning.

• It Increased level of motivation, because:
easy to understand.

topics are interesting.
Topic London appeals.

Laura’s texts are engaging.
the ‘peer-teaching’ character of the materials

• Maintaining of motivation level: A very positive impact was the learners applied the language 
they had learnt throughout the materials in Units 5 and 6.

the board games (games in general)
the topic: London appeeals

the element of personalization
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This research has proved the 
importance of providing materials that 

interest teenage learners through 
personalization and adaption of 

coursebooks that we have to use in 
classrooms, which is the daily-life for 

teachers of teenage classes. 
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personalization

https://www.google.ch/search?sxsrf=ALiCzsY4_1uFIu96rPQRnu2U1xY5Qnu9Pg:1661404074619&q=personalization&spell=1&sa=X&ved=2ahUKEwjbrsi9nOH5AhXj8rsIHcaQBl4QkeECKAB6BAgCEDs
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The entire material is available at Schularena: 

 (https://shop.schularena.com/de/c/neuheiten:2)
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Thanks to:

- NILE and many helpful and supportive people there, among them: Alan Pulverness

- family and friends in particular: Caroline Hürlimann Swann

- Laura Gubser who contributed in such a positive and inspired way to the material 
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If you would like to get a copy of this Powerpoint presentation, send an 
email to:

judith.manhart@bluewin.ch

Indicating your name and email address und I will send it to you.

Thank you for listening to this presentation.

mailto:judith.manhart@bluewin.ch
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